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ASPECTS OF BUSINESS ENGLISH.
The article is an attempt to look at the reality of teaching English for Business Purposes (EBP)/ Business English (BE) from a practical point of view. It approaches the term BE as if through a funnel with English as an International Language (EIL) at the top, English Language Teaching/General English (ELT/GE) as its sloping sides, English as a Foreign Language (EFL)/English as a Second Language (ESL) at the top of the funnel's narrow tube, and English for Specific Purposes (ESP) at the very bottom, just above where BE, one of its main arms is placed. Special emphasis is laid on key distinctions between BE and ELT/GE, the function of BE teachers and the variety of roles that they assume in BE, on BE teachers as connoisseurs of specialist business expertise, and the importance of carrying out needs analysis as it brings to light some very important information about learners of BE [1, p.12].
BE is most definitely the current growth area in ESP which, in the two or three decades, attracted increasing interest and awareness. BE course books and other teaching/learning materials are proliferating, and language schools offering BE courses are blossoming. Several developments may have contributed to the expansion of BE, but speaking from the pedagogical point of view, the demand for BE must have originated from a particular kind of learners, often adults, who already had both grammatical knowledge of English, and also a specific purpose in learning English. In short, they were looking for a different approach, one which would provide them with an opportunity to use this knowledge more productively than had been previously possible, and therefore approached BE courses with heightened expectations. 
Teaching BE is believed to be the teaching of English to adults working in businesses, or preparing to work in the field of business, i.e. a needs-directed teaching in which as much as possible must be made job-related, focused on learners' needs and relevant to them. Successful use of English is seen in terms of a successful outcome to the business transaction. Cost-effectiveness is required by both adults paying for themselves, and companies sponsoring their staff, so learners’ bosses and supervisors or the person setting up the language training in a company may expect reports on learners’ progress on a regular basis. Business is competitive, and learners’ attendance can be even tracked, especially if the company is financing the course[2, p.39].  
More and more people are nowadays required to learn English as the importance of EIL is still anything but decreasing. Nobody can deny the fact that, at the present time, English is the leading language of international communication, and the established language of science and business in the world. Although it is only one of several languages being promoted internationally in similar ways, its hegemony cannot be disputed. As a result, with the spread of English a huge demand has been created for teachers of English, and ELT/GE has become a billion-pound business[3, p.45].
The term Business English can cover a multitude of things. When someone says they teach business English or they are studying business English it is quite possible that the speaker and the listener may have a different understanding of the term.
The similarity is the constant attempt of BE to put as much emphasis as possible on the general content, i.e. learners’ general ability to communicate more effectively, usually in business situations. Also no major differences are to be found in the area of learners, since in BE and ELT/GE learners are drawn from pre-service and in-service. 
However, there are some quite important distinctions between BE and ELT/GE. To start with, in BE general content is normally mixed with specific content which relates to a particular job area or industry. To turn to learners’ needs, in GE they are rarely as immediate and urgent as in BE where the most important characteristic is the sense of purpose, i.e. the fact that language is used to achieve an end. As already mentioned, the aims of BE will always relate to learners’ work, and to fulfilling their occupational and professional language needs for English most completely, so the aims of BE courses might be eventually considered radically different from the aims of ELT/GE courses. The claims for BE are that it is more cost-effective than ELT/GE, focused on learners' needs, relevant to them, and successful in imparting learning.
Next two key contrasts arise from the area of programmes. Namely, the focus in BE is not merely on learners’ accuracy (the correct use of language forms) and fluency (getting the message over) but also on developing the effectiveness of communication, i.e. the total performance-linguistic and non-linguistic. Similarly, BE aims to develop also specialist language knowledge and professional communication skills, not just general language knowledge and general communication skills [4, p.12].
Another important distinction is represented by the fact that the knowledge of business content and communication skills training is instrumental to BE trainers, not just the knowledge of ELT methodologyFinally, to turn to the two roles, the role of BE and ELT/GE teacher, they are not be too different. However, the difference between them is 'in theory nothing, in practice a great deal'.  What lies at the core of the problem of the BE teacher's role is that in practical ways ELT/GE and BE teacher's work differ very much. Johns and Price-Machado  are quite sure that ‘Inexperienced or ‘traditional’ teachers cannot work within an experimental ESP context’ [5, p.50].
In a broad sense, the content is different - topics will be related to the work place or world of business - so instead of family and friends, a business English course book may contain topics like global business cultures, or a day in the life at the office. The skills may be business communication skills like delivering presentations rather than speaking in general. This, however, is changing and very soon the difference between general English and business English may not be so easily demarcated. With new general English course books coming out with titles like ‘Natural English' and ‘Skills for life', the focus is changing as English's role as the lingua franca is reaching new heights. Publishers recognise that the demand for English is now more than ever an instrumental demand.


There is a demand for business English which appears to be growing because learners are becoming clearer about what they want to use English for and as I indicated the same is becoming true for general English learners. In today's global economy, learners want not only the skills to read, write, listen to and speak English fluently, they also want to be able to communicate in a way which will be recognised and appreciated by their counterparts in the international arena. They want their English language learning to be targeted to this aim and they often also want their success in this to be measured using an internationally recognised benchmark - hence the rise in demand for business English examinations.


The students may be different from those found in the general English classroom. More often than not, they work, are studying a business related subject or are trying to get a job and hope that a business English course will help them. Those who work may be managing directors of companies or office executives. I will explore the implications of this diverse range of learners in my next article.
What time of day? Usually, business English is taught at a time convenient to working people. This also depends on where the course is being taught and the attitude of both the participants and the companies sponsoring them. At the centre where I work, business English classes are run from 7-9 am and from 7-9 pm. How long should each session be? This is something you may or may not have control over but if you can have some input I think it is important to ask these questions in order to get the best out of your students [5, p.36]. 


However, the in-company courses are run at times dictated by the client. This usually is also preferred either at the beginning or at the end of the working day.
This could be anywhere, as with general English, in-company, in the comfort of your own sitting room - I know someone who teaches business English through the internet in the evenings after she has finished dinner or at a language institute. Where you teach has implications for both you and the lessons you plan. Why? Because the place you teach has both limitations and potential. For instance, what resources are available? Is it far from where you live? How much extra travel time will you need? What expenses might you incur? With a general English course these are not normally things you need to consider.


Your style of teaching will probably differ and the methodology you use and that which you find in course books can be a little different from general English. For example, instead of pair work and group work, you might find that students learn more through case studies, role play and simulation exercises. You may assume different roles from the general English teacher. For example, you are more likely to be more of a facilitator when teaching meeting skills or a mediator when teaching monitoring a negotiation.
Advantages and disadvantages of teaching business English
Like any area of language teaching, teaching business English has its own set of pros and cons. In as simple a way as possible, I have outlined them in the table below:
	Advantages
	Disadvantages

	· Get to learn new things about the business world and develop new skills as a teacher.

· Students (usually) have a specific purpose for learning English and this is easier to cater to.

· A huge bank of business-related authentic materials to choose from.

· Get to meet a wide range of professionals and learn about the work culture of different countries and cultures.
	· May not be familiar with some of the more specialist vocabulary you may have to teach.

· Hard to meet all students ‘specific’ needs.

· Some business course books can be a bit dry and ironically, can take time to learn how to bring business English to life.

· You may be younger than many of the students and can take time to establish credibility.




As we have seen, business English cannot easily be defined and if someone asks you to teach a group of business English learners; you could be teaching from a course book which looks similar to a general English course book, with a grammatical syllabus or you could be faced with a skills-based course which has functional language as an add-on. Either way, the material and students can be challenging for the inexperienced teacher and you should give yourself extra time to prepare for a business English course until you are familiar with the content. And remember - there is a wealth of resources both on- and offline to help you.
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