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THE RELATIONSHIP BETWEEN LEARNER ENGAGEMENT AND TEACHING EFFECTIVENESS IN EFL TEACHING METHODS
High school has been searching for and developing various EFL teaching methods, aimed at the cultivation of analytical and creative abilities of an individual. These methods must meet a number of criteria. They should have an active and creative style, focus on supporting the individual development of students, and provide students with the necessary space for independent decision-making and, in the first place, motivate students to study a foreign language.
It is well-known that motivation plays an important part in studying any subject. Foreign language is no exception, especially when we speak about an economic university. Not many students see a foreign language as a subject they actually need to do well in their profession. Consequently, one of the teacher’s main aims should be to spark students’ interest, to attract them to the studied language [5, pp. 184-190] But, above all, a teacher should help students to sustain their motivation. It can be achieved in a number of ways. The activities a teacher asks students to take part in will boost their interest in the subject if they involve the students or excite their curiosity and leave room for creativity. A teacher needs, as well, to select an appropriate level of challenge so that things are neither too difficult nor too easy. It is imperative to create a positive atmosphere in the classroom. And also it is a teacher who decides what teaching method to choose depending on the level of knowledge of students to help them to learn more effectively.
A plethora of teaching methods and techniques have been offered over years. The grammar-translation method embraces a wide range of approaches but, broadly speaking, the basic approach is to present the rules of a particular item of grammar, illustrate its use by including the item several times in a text, and practise using the item through writing sentences and translating it into the mother tongue. Generally speaking, the medium of instruction is the mother tongue, which is used to explain conceptual problems and to discuss the use of a particular grammatical structure [2, p. 10]. The method has not disappeared and many of its characteristics have been central to language teaching throughout the ages and are still valid today.
Another teaching method is the audio-lingual one, also known as the Army method. It had its origins during World War II. The emphasis of the method was not on the understanding of words, but rather on the acquisition of structures and patterns in common everyday dialogue. These patterns are elicited, repeated and tested until the responses given by the student in the foreign language are automatic [6, p. 1-8]. We call it drilling today and it is still considered a useful technique to use, especially with low-level students.
Next method is PPP which stands for Presentation, Practice, Production. . In a PPP lesson, there are three stages: first, the teacher presents the target language; then, students practise the new language items; and finally they expess their own ideas shaped though the acquired language items. It is one of the ways to use in forming students’ professional lexical competence [1, p. 47].
One more option is CLT method, that is communicative language teaching. It aims to make learners able to form and produce sentences. Unlike other approaches that focus on grammatical competence, CLT emphasizes meaningful communication. In other words, learners should know how to use the language in different contexts and for different purposes [7, p. 21].
There is also the TBL, which is the task-based learning method. The theory behind the Task-Based Learning (TBL) method is that learners are more likely to acquire language naturally if they are thinking about a non-linguistic problem. Students might be given a problem or task to perform (i.e. returning faulty goods to a store). Through dealing with the problem, they discover language and meaning [4, p.p 1-12].
As we see, current language teaching practice generally gives students the opportunity to think about how a piece of grammar works (or which words group together, for example), while at the same time providing opportunities for language use in communicative activities and task-based procedures. It offers students the security of appropriate controlled practice (depending on variables such as the students’ age, personal learning styles and the language in question), while also letting them have a go at using all and any language they know [3, p. 51].
Obviously, some of these mentioned methods or a mixture of them can be and are applied in teaching ESP and each or them is good for some purposes but there is always a need for more opportunities and exposure. And here the ESA method comes into play. It stands for Engage–Study–Activate. It was developed by J. Harmer (a popular ELT author, practitioner and trainer) in 1998. 
The ESA method embraces 3 elements.
E=Engage: As the name suggests, this element is all about the engagement of students into the offered learning material. A teacher should get students interested in the topic of a lesson, involve them emotionally and hold their attention.
Some activities that engage students include games, dramatic stories, music, and stimulating pictures, amusing anecdotes, podcasts, film segment, interesting quotations, or a teacher can just ask them to make predictions or relate classroom materials to their lives. These activities can be used to tap into the language content targeted for that lesson.
The reason why this element is so important in teaching sequences, therefore, is that when students are properly engaged, their involvement in the study and activation stages is likely to be far more pronounced, and, as a result, the benefit they get from these will be considerably greater [3, p. 52].
S=Study: Here the focus is on language and how it is constructed. According to Harmer, study activities can range from the focus on and practice of a single sound to an investigation of how a writer achieves a particular effect in a long text; from the examination and practice of a verb tense to the study of a transcript of informal speech in order to discuss spoken style [4 p. 52].
A teacher can use different types of activities: explanation, independent or group study of the text, exercises, dialogues, or discovery activities (e.g., when students are shown examples of language and they try to work out the rules).
A=Activate: This element describes exercises and activities which are designed to get students using language as freely and communicatively as they can. However, it is not imperative to use particular language patterns or words from a given list. The objective here is for them to use all and any language which may be appropriate for a given situation or topic. In this way, students get a chance to try out real language use with little or no restriction — a kind of rehearsal for the real world [3, p.53]. Activation is not just about producing language in speech and writing, however. When students read or listen for pleasure (or when they are listening or reading to understand the message rather than thinking about the form of the language they are seeing or hearing), they are involved in language activation. They are using all and any language at their disposal to comprehend the reading or listening text. The activities here can be role-plays, debates, story or poem writing, e-mail exchanges, advertisement design.
The sequence of elements can be changed, so we can distinguish the following types of classes: “Straight arrow” (engagement-study-activation), “Boomerang” (engagement-activation-study-activation), “Patchwork” (free alternation of all elements). The only rule is that the lesson ends with the activation element.
Let us consider the example of Arrow sequence. 1) Engage: students and teacher look at a picture, website or DVD of new generation robots. Perhaps they can watch a brief clip of the movie with a similar theme. They say whether they like or do not like the idea of robots. 2) Study: the teacher shows students the picture of a particular robot. Students are introduced to ‘can’ and ‘can’t’ (how they are pronounced and constructed) and say things like ‘It can use a cash machine’ and ‘It can’t think’. The teacher tries to make sure the sentences are pronounced correctly and that the students use accurate grammar. 3) Activate: students work in groups to design and describe their dream robot. They make a presentation to the class saying what their robot can and cannot do [3, p. 54].
This sequence works better for lower-level students. For more advanced learners, a boomerang sequence is a good choice. For example, 1) Engage: students and teacher discuss issues surrounding job interviews: What makes a good interviewee? What sort of thing does the interviewer want to find out? 2) Activate: the teacher describes an interview situation which the students are going to act out in a role-play. The students plan the kind of questions they are going to ask and the kind of answers they might want to give (not focusing specifically on language construction, etc, but treating it as a real-life task). They then role-play the interviews. While they are doing this, the teacher makes a note of language difficulties they have and particular mistakes that can be worked on later. 3) Study: when the role-plays are over, the teacher works with the students on the grammar and vocabulary which caused them trouble. For example, students can compare their language with more correct usage and try to work out (discover) for themselves where they went wrong. The teacher may explain what the problems were or refer students to grammar books, etc. They might do some controlled practice of the language. 4) Activate: some time later, students may swap a partner and a role and role-play another job interview having absorbed the corrections to the language they used last time round [3, p. 55].
The ESA method is very popular in universities abroad. If we look how EFL classes are organized at non-linguistic universities in Ukraine, we will see that ithas little in common with this method. Traditionally we start a class with checking homework, then some new grammar/lexical material is introduced and finally we do some exercises to recognize the learned items or work with a text.
As a rule, no engagement is seen in our classes and all the material referring to the activation element of the ESA method is usually assigned for homework. As it is known the modern system of education in higher education institutions, especially in regard of foreign language classes, do not provide sufficient quantity of hours and modern textbooks. We see the predominance of forms and methods that do not leave room for creativity and poor educational motivation of students. And perhaps it is the ESA method in combination with traditional ones that will allow students to study more efficiently, to feel more relaxed and open in the class. Moreover, it can enhance the motivation to study the subject, even in spite of poor language knowledge or unwillingness, and to create a positive atmosphere in the classroom.
Finally yet importantly, the application of the ESA method in the educational process encourages teachers to keep up with the time and strive for self-improvement, develop creative abilities and put them into practice, and to grow both professionally and personally.
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