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TESTASAMETHODOFSTUDENTS’ KNOWLEDGEESTIMATIONINENGLISHLANGUAGETEACHING

Among all words used in a classroom there is the only word that usually makes the students shudder: “test”. There is hardly a person who would claim that s/he favors tests and finds them very motivating. However, tests cannot be avoided completely, for they are inevitable elements of learning process. They are included into curriculum at schools and are to check the students’ level of knowledge and what they are able to do; they could be accomplished at the beginning of the study year and at the end of it; the students could be tested after working on new topics and acquiring new vocabulary. Moreover, the students are to face the tests in order to enter any foreign university or reveal the level of their English language skills for themselves. The role of tests is very useful and important, especially in language learning. It is a means to show both the students and the teacher how much the learners have learnt during a course. Without testing, there is no reliable means of knowing how effective a teacher sequence has been. Testing provides a form of feedback, both for learners and teachers. 
Different scholars (Alderson, 1996; Heaton, 1990; Underhill, 1991) in their researches ask the similar question – why test, do the teachers really need them and for what purpose.
There are four main reasons for testing which give rise to four categories of test:
· Placement tests are tests that place the students at an appropriate level in a program or a course.
· Diagnostic tests can be used to expose learner difficulties, gaps in their knowledge, and skill deficiencies during the course. Thus, when we know what the problems are, we can do something about them.
· Progress or achievement tests are designed to measure learners’ language and skill progress in relation to the syllabus they have been following.
· Proficiency tests give a general picture of students’ knowledge and ability, they are frequently used at stages people have to reach.
To summarize we can claim that there are different types of tests that serve for different purposes. Moreover, they all are necessary for the teacher’s work.
In order to judge the effectiveness of any test it is sensible to lay down criteria against which the tests can be measured, as follows:
· Validity: a test is valid if it tests what it is supposed to test.
· Reliability: a good test should give consistent results, regardless of who marks it, and it should give the same result for students of the same ability.
Whatever purpose a test or exam has a major factor in its success or failure as a good measuring instrument will be determined by the item types that it contains. We will start with the most general ones and move to more specific and detailed ways of testing.
· Direct and indirect testing.A test item is directif it asks candidates to perform the communicative skill which is being tested.Indirect test items try to measure a student’s knowledge and ability by getting at what lies beneath their receptive and productive skills. Whereas direct test items try to be as much like real-life language use as possible, indirect items try to find out about a student’s language knowledge through more controlled items, such as multiple choice questions or grammar transformation items.
· Discrete point and integrative testing. Discrete point test is a language test that is meant to test a particular language item, e.g. tenses. The basis of that type of tests is that we can test components of the language (grammar, vocabulary, pronunciation, and spelling) and language skills (listening, reading, speaking, and writing) separately. Integrative test items expect students to use a variety of language at one given time – as they will have to do when writing a composition or doing a conversational oral test.
Indirect test item types. Although there is a wide range of indirect test possibilities, certain types are in common use:
· Multiple choice testsarea popular way of testing. They are considered to be ideal test instruments for measuring students’ knowledge of grammar and vocabulary. They are easy to score (a computer can do it), and they are easy to design (or seem to be). However, there are some disadvantages of multiple choice tests:
· learners may choose the answer by a process of elimination, which hardly constitutes ‘knowing’ the right answer;
· depending on the number of possible answers (called distractors), there is one-in-three (or one-in-four) chance  of getting the answer right;
· they test recognition only – not the ability to produce the word;
· they are not as easy to design as might appear. On what basis are the distractors chosen? Synonyms? Words commonly confused? Words of a similar sound or spelling? False friends?
· The cloze test and gap-filling tests.Gap-fill tests require learners to recall the word from memory in order to complete a sentence or text. Thus they test the ability to produce a word rather than simply recognize it. The best-known example of this type is the cloze test. In a cloze test, the gaps are regularly spaced – e.g. every seventh, eighth, or ninth word. The ability to complete the gaps depends on understanding the context in which every sixth word has been deleted.
· C-Tests. This test was based on the cloze test system, however, every second word there was deleted. Thus, the students, if they possess a fairly good knowledge of the language, they will succeed in completing the test. Due to the frequency of the deleted items there is a great possibility to include more tested items in the test. Moreover, this test is economical. However, the test can mislead the students as it is fragmented. The examples are deprived from the context that could be very helpful for the students’ guessing of the missing parts.
· Transformation and paraphrase tests.A common test item asks candidates to rewrite sentences in a slightly different form, retaining the exact meaning of the original. In order to complete the successfully the student has to understand the first sentence, and then know how to construct an equivalent which is grammatically possible.
· Sentence re-ordering tests. The task of students is to put words in the right order to make appropriate sentences tells us quite a lot about their underlying knowledge of syntax and lexico-grammatical elements. Re-ordering exercises are fairly easy to write, though it is not always possible to ensure only one correct order.
·  True/False items. This test format is familiar for all the teachers and students. Each reading task will always be followed with true/false activities that will intend to check the students’ comprehension of a text. The students will be offered a set of statements some of which are true and some are wrong. Moreover, it is easy to answer for the students and check for the teachers.
At various times during our teaching careers we may have to write tests for the students we are teaching, and mark the tests they have completed for us. These may range from a lesson test at the end of the week to an achievement test at the end of a term or a year. 
Writing tests.Before designing a test and then giving it to a group of students, there are a number of things we need to do: assess the test situation, decide what to test, balance the elements, weight the scores and making the test work.
To mark tests properly there are a number of solutions to this kind of scorer subjectivity: training; more than one scorer; global assessment scales; analytic profiles; scoring and interacting during oral tests. 
When students are preparing for a public exam or test it is the teacher’s responsibility not only to help them get their English to the level required, but also familiarize them with the kinds of exam items they are likely to encounter, and give them training in how to succeed.
Students can be prepared for future tests and exams in a variety of ways: 
· Training for test types: we can show the various test types and ask them what the item is testing so that they are clear about what is required. We can help them to understand what the test or exam designer is aiming for; by showing them the kind of marking scales that are used, we can make them aware of what constitutes success. We can then give them training to help them approach such items more effective. After they have completed a test item type we can tell them what score an examiner might give and why. We’ll also equip students with appropriate negotiating language to help them get over awkward moments in such tasks. 
· Discussing general exam skills:most students benefit from being reminded about general test and exam skills, without which much of the work they do will be wasted. Such general skills for written tests include studying questions properly, and then reading them again so that they are absolutely sure what they should do. Students need to check their work over thoroughly before considering that they have finished. They need to pace themselves so that they don’t spend a disproportionate amount of time on only one part of an exam.
· Doing practice tests: students need a chance to practice taking the test or exam so that they get a feel for the experience, especially with regard to issues such as pacing. At various points in a course students can sit practice  paper, or whole practice tests, but this should not be done too often since not only will it give teachers horrific marking schedules, but it’ll also be less productive than other test and exam preparation procedures are.
· Promoting autonomy: although we can do a lot of exam preparation in class, we need to impress on students that their chances of success are far greater if they study and revise on their own. We’ll want them to read more, listen more, work on self-study exercises, and use dictionaries and other means of to build up their language store.
· Having fun: just because students need to practice certain test types doesn’t mean this has to be done in a boring or tense manner. There are a number of ways of having fun with tests and exam.
· Ignoring the test: if students who are studying for an exam only ever look at test types, discuss exam technique, and take practice tests, lessons may become monotonous. There is also the possibility that general English improvement will be compromised at the expense of exam preparation.
To summarize, we can say that for a good test possessing validity and reliability is not enough. The test should be practical, or in other words, efficient. It should be easily understood by the examinee, ease scored and administered, and, certainly, rather cheap. It should not last for eternity, for both examiner and examinee could become tired during five hours non-stop testing process. The teachers ought to design such a test that it could encourage the students, but not to make them reassure in their own abilities. The test should be a friend, not an enemy. Thus, the issue of validity and reliability is very essential in creating a good test. The test should measure what it is supposed to measure, but not the knowledge beyond the students’ abilities. Moreover, the test will be a true indicator whether the learning process and the teacher’s work is effective.
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