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Speaking is “the process of building and sharing meaning through the use of verbal and non-verbal symbols, in a variety of contexts”. Speaking is a crucial part of second language learning and teaching. Despite its importance, for many years, teaching speaking has been undervalued and English language teachers have continued to teach speaking just as a repetition of drills or memorization of dialogues. However, today’s world requires that the goal of teaching speaking should improve students’ communicative skills, because, only in that way, students can express themselves and learn how to follow the social and cultural rules appropriate in each communicative circumstance. 
Now many linguistics and teachers agree on that students learn to speak in the second language by “interacting”. Communicative language teaching and collaborative learning serve best for this aim. Communicative language teaching is based on real-life situations that require communication. By using this method in classes, students will have the opportunity of communicating with each other in the target language. In brief, teachers should create a classroom environment where students have real-life communication, authentic activities, and meaningful tasks that promote oral language. This can occur when students collaborate in groups to achieve a goal or to complete a task.
What is meant by “teaching speaking” is to teach learners to:
· Produce the English speech sounds and sound patterns
· Use word and sentence stress, intonation patterns and the rhythm of the second language.
· Select appropriate words and sentences according to the proper social setting, audience, situation and subject matter.
· Organize their thoughts in a meaningful and logical sequence.
· Use language as a means of expressing values and judgments.
· Use the language quickly and confidently with few unnatural pauses, which iscalled as fluency.
“I can understand my teacher’s English, but when I speak to ‘real people’ I can’t understand them”. This is a comment I’m sure many teachers have heard.
While it is a bit of an exaggeration, students clearly feel that classroom-based speaking practice does not prepare them for the real world. Why do students so often highlight listening and speaking as their biggest problems? Partly because of the demands of listening and speaking and partly because of the way speaking is often taught. It usually consists of language practice activities (discussions, information-gap activities etc.) or is used to practise a specific grammar point. Neither teaches patterns of real interaction. So what can we do in the classroom to prepare students for real interaction?What do students need?
· Practice at using mother tongue strategies, which they don't automatically transfer.
· An awareness of formal/informal language and practice at choosing appropriate language for different situations.
· The awareness that informal spoken language is less complex than written language. It uses shorter sentences, is less organised and uses more “vague” or non-specific language.
· Exposure to a variety of spoken text types.
· The ability to cope with different listening situations. Many listening exercises involve students as “overhearers” even though most communication is face-to-face.
· To be competent at both 'message-oriented' or transactional language and interactional language, language for maintaining social relationships.
· To be taught patterns of real interaction.
· To have intelligible pronunciation and be able to cope with streams of speech.
· Rehearsal time. By giving students guided preparation/rehearsal time they are more likely to use a wider range of language in a spoken task.
When preparing for a spoken task, make students aware of any relevant mother tongue strategies that might help them to perform the task successfully. For example, “rephrasing” if someone does not understand what they mean.
Give students one or more short dialogues where one speaker is either too formal or informal. Students first identify the inappropriate language, then try to change it. Also show students how disorganised informal speech is.
Using tapescripts of informal speech, focus on examples of vague language.Draw up a list of spoken text types relevant to the level of your class. Teach the language appropriate for each text type.
Develop interactive listening exercises. Face-to-face listening is the most common and the least practised by course books. Any form of “live listening” (the teacher speaking to the students) is suitable.
Raise students’ awareness by using a dialogue that contains transactional and interactional language. It could be two friends chatting to each other (interactional) and ordering a meal (transactional).Teach real interaction patterns. Introduce the following basic interactional pattern: Initiate, Respond, Follow-up. This is a simplification of Amy Tsui’s work. 
The following interaction could be analysed as follows:
A: What did you do last night? (Initiate)
B: Went to the cinema (Respond)
A: Oh really? (Follow-up)
What did you see? (Initiate)
B: Lord of the Rings (Respond)
Have you been yet? (Initiate)
A: No it's difficult with the kids (Respond)
B: Yeah of course (follow-up)
After a listening exercise give students the tapescript. Using part of it, students mark the stressed words, and put them into groups (tone units). You can use phone numbers to introduce the concept of tone units. The length of a tone unit depends on the type of spoken text. Compare a speech with an informal conversation. In the same lesson or subsequent listening lessons you can focus on reductions in spoken speech, for example, linking, elision and assimilation.
Before a spoken task, give students some preparation and rehearsal time. Students will need guidance on how to use it. A sheet with simple guidelines is effective.
Try to use real-life tasks as part of your teaching.Spoken language is both interactional and transactional, but what should teachers focus on in class? Brown and Yule suggest the following:
· When teaching spoken language, focus on teaching longer transactional turns. This is because native speakers have difficulty with them and because students need to be able to communicate information efficiently whether in their country or in a native-speaker country.
· Teach interactional language by using an awareness-raising approach. For example, with monolingual classes by listening to a recorded mother tongue conversation before a similar second language recording.
For recordings of native-speaker interactional and transactional conversations, have a look at “Exploring Spoken English” by McCarthy and Carter. It not only contains a variety of text types, but each recording comes with analysis.
How to get students to use new language?Research by Peter Skehan on task-based learning shows that giving students preparation time significantly increases the range of language used in the performance of the task, whereas the accuracy of the language is not as influenced. If this is so, then it seems sensible to give students preparation time when encouraging them to use new language.
Imagine you have been working on the language that would be useful for the following task: “Having a conversation with a stranger on public transport”. You have now reached the stage where you wish students to perform the task. Rather than just give students 10 minutes to prepare and rehearse the task, give students guided preparation time.
A simple preparation guide for the task could be a few key questions like:
· How will you start the conversation?
· What topics are you going to talk about?
· How are you going to move from one topic to another?
· How are you going to end the conversation?
After the preparation stage, students give a “live performance”. This can be in front of the class or group to group in a large class. This increases motivation and adds an element of real-life stress.
Another way of encouraging students to use new language in a communication activity is to make a game out of it. Give students a situation and several key phrases to include. They get points for using the language.
Similarly, when working on the language of discussion, you can produce a set of cards with the key phrases/exponents on. The cards are laid out in front of each group of 2, 3, 4 students. If a student uses the language on a particular card appropriately during the discussion, he/she keeps the card. The student with the most cards wins. If he/she uses the language inappropriately, then he/she can be challenged and has to leave the card on the table.
In order to teach second language learners how to speak in the best way possible, some speaking activities are provided below, that can be applied to classroom settings, together with suggestions for teachers who teach oral language.
Picture-based activities
Pictures are a great way to start students talking. Picture-based activities can be as simple as having students describe what they see in pictures. That will help lower-level students develop speaking accuracy skills. Or you can use pictures for discussions with intermediate and advanced students to help build their speaking fluency. Picture-based activities can be used with all levels of classes. You just need to adjust the nature of the activity according to your students’ level.
Information-gap activities
In this kind of activity, students usually work in pairs. One person has information that the other does not have. Students then ask questions to each other to find the missing information. Information gap activities help build both accuracy and fluency and can be used with all levels of English classes. 
Dialogues
Dialogues and drama are another way to get students talking. With dialogues, students are assigned roles and given scripts for their parts. Then they practice reciting their lines and perform when ready. This is a good way to build confidence in learners because they know what they are saying is correct and that they know exactly when to say what. Students notice structures and learn new vocabulary, which helps develop their speaking accuracy. Students also get to practice speaking fluently as they focus on pausing and using intonation in the right ways to deliver authentic performances.
Role-play
Role-plays are like dialog performances, but there is no predetermined script. You assign students roles and a situation and they act accordingly using language they have learned previously. It helps to review the words and phrases they might need in the role-play before they start. Role-playing is a good way for students to practice using spoken language. It is helpful for all levels of students and develops both accuracy and fluency.
Conversations
Participating in classroom conversations is a common way for students to develop speaking skills. During conversation sessions, students and teachers talk about topics that are interesting to them and at the right level for their language skills. As students speak extemporaneously, they build speaking fluency. Conversations are most suitable for use in intermediate and higher level classes. 
Rehearsed presentations
To build your students’ speaking accuracy and fluency, you may assign them to give short speeches on various topics. They should have a chance to think, research, plan, and rehearse their speeches. Rehearsed presentations are usually most successful when students are at intermediate and higher levels because they usually require stronger speaking skills. 
Songs and games
Using songs and games in teaching English is also good for developing students’ speaking skills. Songs and games can be used for developing either accuracy or fluency. 
Here are some suggestions for English language teachers while teaching oral language:
· Provide maximum opportunity to students to speak the target language by providing a rich environment that contains collaborative work, authentic materials and tasks, and shared knowledge.
· Try to involve each student in every speaking activity; for this aim, practice different ways of student participation.
· Reduce teacher speaking time in class while increasing student speaking time. Step back and observe students.
· Indicate positive signs when commenting on a student's response.
· Ask eliciting questions such as "What do you mean? How did you reach that conclusion?" in order to prompt students to speak more.
· Provide written feedback like "Your presentation was really great. It was a good job. I really appreciated your efforts in preparing the materials and efficient use of your voice…"
· Do not correct students' pronunciation mistakes very often while they are speaking. Correction should not distract student from his or her speech.
· Involve speaking activities not only in class but also out of class; contact parents and other people who can help.
· Circulate around classroom to ensure that students are on the right track and see whether they need your help while they work in groups or pairs.
· Provide the vocabulary beforehand that students need in speaking activities.
· Diagnose problems faced by students who have difficulty in expressing themselves in the target language and provide more opportunities to practice the spoken language.
Teaching speaking is a very important part of second language learning. The ability to communicate in a second language clearly and efficiently contributes to the success of the learner in school and success later in every phase of life. Therefore, it is essential that language teachers pay great attention to teaching speaking. Rather than leading students to pure memorization, providing a rich environment where meaningful communication takes place is desired. With this aim, various speaking activities such as those listed above can contribute a great deal to students in developing basic interactive skills necessary for life. These activities make students more active in the learning process and at the same time make their learning more meaningful and fun for them.
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