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THE LEXICAL APPROACH: THEORY INTO PRACTICE

Every person who wants to learn English or teach it to others, mainly focuses on grammar learning and spoken language. The Lexical approach is the most commonly used method by teachers, which makes it understandable for both, the teachers and students that how they can interact with English by consuming minimum effort and time. The lexical approach is a method of teaching foreign languages described by M. Lewis in the 1990s. The Lexical Approach pays attention not only to single words but more importantly to collocations and institutionalized utterances and sentence frames. Central to the lexical approach is the focus on teaching real English and a shift away from the artificial language found in ELT (English languageteaching) textbook and which is drawn from the intuition of textbook designers. In fact, the approach contends that the language course books teach is “not what people really say.” That is why it is urgent to avoid distorting the language with course book writer intuition and access the authentic language via corpora (a large amount of written and sometimes spoken material collected to show the state of a language). Intuition often fails to accurately reflect the real use of language. Corpora, however, can instantly provide us with the relative frequencies, collocations, and prevalent grammatical patterns of the lexis in question across a range of genres. In addition, light is shed on lexical variation. This leads to the collection of thousands of vocabulary items that cannot be taught in the traditional PPP (Present-Practice-Produce) framework. A collocation is a familiar grouping of words, especially words that habitually appear together and thereby convey meaning by association. Some collocations are fully fixed, such as:
-to catch a cold
-rancid butter
-drug addict
Other Collocations are more or less fixed and can be completed in a relatively small number of ways, as in the following examples:
-blood / close / distant / near(est) relative
-learn by doing / by heart / by observation / by rote / from experience
-badly / bitterly / deeply / seriously / severely hurt
These collocations (chunks) of language are the primary organizing elements of a lexical syllabus. These are lexical structures, rather than grammatical ones and may be canonical (i.e., abide by the rules of grammar) or not (e.g., be that as it may; by and large). They also vary in terms of fixedness, the degree to which the multiword expression allows substitutions, inflections, and so forth. For example, on the other hand is considered to be a fixed expression (since on the other hands and on another hand are unacceptable), while make a (very/extremely/rather) long story (very/somewhat) short is less so. Chunks differ in terms of their compositionality as well. This refers to the extent to which the meaning of the expression is revealed through an examination of its individual words. Students are thought to be able to perceive patterns of language as well as have meaningful set uses of words at their disposal when they are taught in this way. In the lexical approach, instruction focuses on fixed expressions that occur frequently in dialogues, which Lewis claims make up a larger part of discourse than unique phrases and sentences.
So how does the Lexical Approach deal with the teaching part? Even if the approach doesn’t present a clear theory of learning there are some hints about how the teaching looks like within the approach. Successful language is a wider concept than accurate language. Emphasis is on successful communication not grammatical mastery. Language is not learnt by learning individual sounds and structures and then combining them, but by an increasing ability to break down wholes into parts. We can also use whole phrases without understanding their constituent parts. Noticing and recording language patterns and collocations.
Grammar is acquired by a process of observation, hypothesis and experiment. That is, the Observe-Hypothesise-Experiment cycle replaces the Present-Practice-Produce Paradigm.
-Grammar exploration instead of grammar explanation.
-Intensive and extensive listening and reading in the target language.
-First and second language comparisons and translation - carried out chunk-for-chunk, rather than word-for-word - aimed at raising language awareness.
-Repetition and recycling of activities.
-Guessing the meaning of vocabulary items from context.
-The language activities consistent with a lexical approach must be directed toward naturally occurring language and toward raising learners’ awareness of the lexical nature of language.
-Working with dictionaries and other reference tools.
The lexical approach is an approach to teaching language that sees words and word combinations as the foundation of language. The key principle of a lexical approach is that “language consists of grammatic lexis, not lexicalized grammar.” In other words, lexis is central in creating meaning, grammar plays a secondary role in managing meaning. When this principle is accepted, the logical implication for teachers is that we should spend more time helping learners develop their stock of phrases, and less time on grammatical structures. This approach is gaining more influence due to the field of corpus linguistics which is making real language data more widely available. This approach helps teachers to understand the behavior of students and to know the tendency of students’ capability to learn a language.
Initially, the implementation of the lexical syllabus in the language classroom was similar in a number of ways to that of the natural approach. Teacher talk was to be a major source of input for learners. The traditional presentation-practice-production (PPP) model was rejected for a more learner-centered focus, emphasizing the students’ roles in their own discovery of the language. This has been characterized as Task-Planning-Report in task-based applications of the approach (e.g., Willis, 1990) and as Observe-Hypothesize-Experiment (Lewis,1993). Teachers’ roles too are transformed in a lexical approach. Rather than being vessels of knowledge or drill leaders for the mastery of grammatical structures, instructors are called upon to create an environment that allows students to discover and learn the features of language (i.e., lexical chunks) on their own. Classroom activities developed within a lexical approach were originally conceived of as being predominantly receptive in nature. Teacher talk and other authentic language would provide input from which learners were to recognize chunks of language to be acquired. Classroom procedure today involves the utilization of both receptive and productive skills. A typical class might consist of all of the following: 
-intensive and extensive listening and reading in the target language
-first and second language comparisons and translation
-repetition and recycling of activities to keep words and expressions that have been learned active
-guessing the meaning of vocabulary items from context
-noticing and recording language patterns and collocations
-working with dictionaries and other reference tools
Language teaching once restricted input, insisting that learners master one bit before they met the next. That practice is now discredited but its influence remains. Learners tend to want to understand every word, teachers to explain and laboriously practice a small number of supposedly important new items. That is why for the moment the challenge of implementing the present understanding of the Lexical Approach rests with administrators, schools, and perhaps most importantly, (conservative) teachers. The author has chosen a persuasive way by supplying readers with tasks (and suggested solutions and keys) and exercises on how to use this method to the benefit of language learners. Teachers should never take a doctrinaire approach, whether their methods are audio-lingual, structured, communicative, or lexical. A little well-chosen variety is better than dogmatic adherence to any set of principles. The implications for teacher training are clear. The present teacher as performer must be replaced by the teacher as one who understands language and language learning.
After the detailed discussion and analysis of the lexical approach and its implementation in class in order to achieve vocabulary goals, it has been concluded that in this globalized era, where the world has become a global village and every nation is interacting to other.The Lexical approach is not really a revolution but an evolution as it tries to develop principles already known by communicative language teachers. The originality of the approach lies in its claims about the nature of language. The challenge that the approach is facing is how to convince teachers to change their mindset in favor of this new vision about language. It is worth mentioning that in this modern era, learners of English for specific purpose do not need to learn accurate grammar but they need to learn maximum vocabulary in order to speak fluent English. Implementing the Lexical Approach is well written and exciting, but dangerous! It is likely to challenge the way teachers think concerning what is important in foreign language learning and teaching. Lewis has done an excellent job of reminding us that only by attending to the genuine needs of students knowledge, safety, affection, respect, and responsibility -can we obtain the educational goals we have set, making the foreign language classroom into the better and even different organization that it needs to become.
The Lexical approach is not really a revolution but an evolution as it tries to develop principles already known by communicative language teachers. The aim of ELT is still the teaching of communicative abilities by focusing on successful language rather than accurate language. The originality of the approach lies in its claims about the nature of language. The distinction between grammar and vocabulary has become less valid and a more realistic view about language, based on the supremacy of lexis over grammar is advocated. The challenge that the approach is facing is how to convince teachers to change their mindset in favor of this new vision about language.
References:
1. Lewis M. Pedagogical implications of the lexical approach. In J. Coady& T. Huckin(Eds.), Second language vocabulary acquisition: A rationale for pedagogy. Cambridge: CambridgeUniversityPress, 1997. – 270p.
2. https://www.teachingenglish.org.uk/article/lexical-approach-classroom-activities
3. [bookmark: _GoBack]Lewis M.The Lexical Approach: The State of ELT and a Way Forward. Language Teaching Publications, 1993. – 200p.
