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Learning and teaching strategies have long been an important issue in pedagogy.
Modern Ukrainian pedagogical researches pay much attention to language learning and teaching strategies trying to develop instructional (methodological) systems applicable in both group instructions and individual learning contexts taking into account the fact that these strategies should meet individual requirements of each student. 
Teachers usually choose their strategies based on learning outcomes taking into account students’ achievements, their academic performance and perseverance. While students select strategies depending on their individual differences, learning styles, types of domains, teaching methods, amount of time, motivation, kinds of feedback, mastery requirements, ways of control and assessment, etc. From the view point of M. Millano and D. Illius, all these variables are important for designing effective, engaging, and efficient instruction [6].

R. Oxford states that “language learning strategies are specific actions or techniques that learner use to assist their progress in developing second or foreign language skills”. He states that strategies are chosen due to different factors, such as “degree of awareness, stage of learning, task requirements, teacher expectations, age, sex, nationality or ethnicity, general learning style, personality traits, motivation level, and purpose for learning the language” [7].
C. Weinstein and R. Mayer classified learning strategies into five major groups. 
They are strategies of rehearsal, elaboration, organization, metacognition, and motivation. The first three groups have sub-clusters of basic and complex activities. A. Simsek described these five major groups of strategies and presented in his work “Teaching cognitive strategies” in 2006.  
Rehearsal strategies include activities for identifying and repeating important parts of the material such as: memorizing, reading aloud, highlighting, putting special marks, underlining, listing concepts, using mnemonics, taking personal notes, etc.
Elaboration strategies give students opportunity to expand the topic with additional information. Paraphrasing information, summarizing, using new words in a sentence, matching, applying analogies, making comparisons, writing questions, generating metaphors, and making mental images are some examples of strategies in this category. 
Organization covers activities of reviewing and restructuring the material, i.e. a student changes the presented structure of the content and produces an alternative structure. Common organization strategies are outlining, creating tables, re-grouping, classifying, connecting pieces, generating concept maps, and listing them differently.
Metacognition deals with self-awareness of a student about his/her own capability in a particular learning area. The student evaluates his/her performance and tries to come up with better ways of learning. Self-critique, taking responsibility, personal reflection, individual monitoring, and changing study habits are examples of metacognitive strategies.

Motivation contain the student’s perceptions and conscious efforts to perform and feel better. Motivational strategies are attention focusing, directing anxiety, effective time management, reducing stress, developing interest, encouraging internal motivation, setting meaningful ideas [8].
The relationship between motivational beliefs and the use of learning strategies was investigated by I. Braten and B. Olaussen. They gathered statistic data, which proved that students, who work hard for reaching a goal, usually employ more and better strategies.

There is a considerable amount of research studying the types of methods and instruction to accommodate students with necessary strategies, which can function in different fields of study. Many teachers assume that every learner is unique and should be treated differently in educational process. Thus, we infer that each student chooses his/her learning strategies individually. After analyzing individual preferences, teachers develop individual teaching strategies via instructional systems that are sensitive to learning strategies of each student.

A. Abbasi conducted a survey of speaking strategies used in ESL classrooms by both private and public sector English language teachers in Sindh. The researcher enumerates the following activities: translation, memorization, conversation, pronunciation, transformation, grammar game, picture-strip story, role-play, cognates, language games, public speaking, problem solving, reading aloud, and storytelling. The above-mentioned teaching strategies coincide with classification suggested by A. Simsek but present a list of practical activities (strategies) applied by teachers in class. Therefore, teaching strategies should be compatible with learning strategies for successful and satisfying results in educational practices [4].

Another important conclusion made by A. Abbasi is in the fact that public sector ESL teachers are more inclined to apply old techniques while private sector teachers are modern strategies oriented [1]. These results show that English language teachers in Sindh also need some motivation to apply innovative teaching strategies and individually oriented instruction systems. Moreover, the research results highlight that English language teachers being philology students were not given sufficient knowledge of existing learning strategies or do not reflect their own successful strategies of language learning to facilitate their students.
A number of researches state that successful students employ more and better learning strategies (S. Cho & D. Ahn, S. Paris & M. Myers, H. Tait & N. Entwhistle, A. Simsek & J. Balaban). Educators simultaneously agree that there is no universal strategy to generate success in all learning situations due to its individual nature. 
To accommodate individual strategies of learning and to achieve better academic success educational psychologists Y. Eshel and R. Kohavi suggest using constructivist-learning approaches, which are more effective and engaging. 
One of the primary goals of using constructivist teaching is that students learn how to learn by giving them the training to take initiative for their own learning experiences.

Constructivism has multiple roots in the psychology and philosophy, among which are cognitive and developmental perspectives of Piaget, the interaction and cultural emphases of Vygotsky and Bruner, the contextual nature of learning, the active learning of Dewey, the epistemological discussions of von Glasersfeld, postmodernist views, and the paradigm and scientific revolutions of Thomas Kuhn” [3].
Educators applying constructivism state that the main features of their classrooms are: the learners are actively involved, the environment is democratic, the activities are interactive and student-centered, and the teacher facilitates a process of learning in which students are encouraged to be responsible and autonomous.
Furthermore, in the constructivist classroom, students work primarily in groups, their learning and knowledge are interactive and dynamic. There is a great focus and emphasis on social and communication skills, as well as collaboration and exchange of ideas. This is contrary to the traditional classroom where students work primarily alone, learning is achieved through repetition, and the subjects are strictly adhered to and are guided by a textbook. Some activities encouraged in constructivist classrooms are:

· Experimentation: students individually perform an experiment and then come together as a class to discuss the results.

· Research projects: students research a topic and can present their findings to the class.

· Field trips. This allows students to put the concepts and ideas discussed in class in a real-world context. Field trips would often be followed by class discussions.

· Films. These provide visual context and thus bring another sense into the learning experience.

· Class discussions. This technique is used in all of the methods described above.

It is one of the most important distinctions of constructivist teaching methods [5].
A classroom committed to constructivist practices would not promote solely sequential, linear-based, didactic assignments or techniques. The teacher is not viewed as “the knower”, but he/she depend upon a resource-based approach where students generate their own investigations requiring access to various amounts of current and static data. As students become more adept at gathering their own resource information, they must understand the importance of evaluating data for gender, racial, religious or political biases as well as authenticity, trustworthiness and credibility. A constructivist teacher recognizes that learners need to encounter the same concept in a variety of ways and situations with varying goals and expectations in order for the learner to become competent in the generation of, and transfer of constructed and contextual knowledge [2].
Taking into account results of enumerated researches brings us to the following findings:
· language learning and teaching strategies should be based on individual characteristics;
· knowledge of different types of learning strategies and methodology of their application causes successful language teaching;

· constructivist-learning approach is one of the most effective methods to accommodate individual strategies of language learning. 
Considering the results of this study, further research should be conducted in the field of examining under experimental conditions the most preferred language learning strategies used by philology students and their correlation with successful language learning.
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