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Activating Methods in Foreign Language Teaching
The article deals with various types of activating tasks in the process of foreign language teaching. Special attention will be paid to activating methods that proved to be successful, when teaching foreign language for specific purposes, especially at the upper-intermediate and advanced levels.

In learning languages, a distinction is usually made between mother tongues, second languages, and foreign languages. A mother tongue is the first language or languages one learns (or acquires) as a child. When immigrants come to a new country and learn the language of that country, they are learning a second language. On the other hand, when English-speaking students in the United States learn French or Spanish in school, or when Brazilians study English in Brazil, they are learning a foreign language. The acronyms ESL and EFL stand for the learning of English as a Second and as a Foreign Language.

Many theories about the learning and teaching of languages have been proposed. These theories, normally influenced by developments in the fields of linguistics and psychology, have inspired many approaches to the teaching of second and foreign languages. The study of these theories and how they influence language teaching methodology today is called applied linguistics.

The grammar-translation method (18th, 19th and early 20th century), for example, is an early method based on the assumptions that language is primarily graphic, that the main purpose of second language study is to build knowledge of the structure of the language either as a tool for literary research and translation or for the development of the learner's logical powers, and that the process of second language learning must be deductive, requires effort, and must be carried out with constant reference to the learner's native language.

   In the early 1960s a new tool appeared on the scene -- the magnetic open-reel audio tape. Textbook publishers began supplying prerecorded master open-reel audio tapes to accompany their language texts. If an institution selected a particular text which had an accompanying tape, that institution was allowed to copy the master for the general use of its students. These tapes were usually accompanied by another tool -- a language laboratory workbook [1, p.49-92].

It did not take long for the wave of the "language laboratory" to sweep over the country. Schools began installing these labs and introduced new technology designed for their use. It was now possible for students to select a lesson by means of a central switching mechanism to receive a specific prerecorded foreign language program. This new listening tool became part of most language programs, with students required to attend "lab sessions" at least twice a week in addition to their normal classroom instruction.

Another advantage of this new technology was the ability of the instructor, through the use of a main console, to monitor an individual student's progress and even to communicate directly with one student while not disturbing other students in the laboratory. The instructor also could simultaneously administer an oral examination to everyone in the room or interact with a single student. Magnetic tape and the advent of the language laboratory were truly great innovations in the teaching of foreign languages.
Along with this new wave of technology came new teaching techniques. The audio-lingual method came into vogue. Native speakers were used to record dialogues and exercises. The students made extensive use of prerecorded taped materials to memorize entire sentences and phrases in order to gain mastery over the patterns of a foreign language. This new magnetic tool proved very useful for listening to literature readings and cultural music. The ultimate goal of the audio-lingual method was to build a linguistic foundation upon which the skills of the target language could then be built.

Eventually, the open-reel, remote controlled tape gave way to the individually controlled tape cassette. This versatile tool was much more user-friendly in so far as it permitted the listener to stop, pause, rewind and replay the tape on demand. The cassettes also could be used in students' rooms, automobiles or just about anywhere. The use of cassettes permitted an instructor to evaluate a student's oral proficiency and to administer aural/oral tests. They also allowed the student to record his/her voice and to compare it with that of a native speaker. Oral examinations could be reviewed by all concerned simply by gaining access to a basic cassette player.

This technological advancement persisted for many years and is still a fairly successful tool today. The cassettes can be used in conjunction with laboratory workbooks, which provide practice in achieving written as well as listening competency. The combination of native speakers and written exercises is a very important facet in learning a foreign language, especially for gaining a better understanding of literature, drama and music [2, p.100-130].

On the contrary to the teaching of non-linguistic subjects, foreign language teaching is not accomplished through lectures. Language knowledge and communicative skills are not stored like intellectual property within our memory as in the case of other subjects. It is essential for our language knowledge to be operational, i.e. it can be used in new learning and communicative tasks. It should be used as a tool of interpersonal communication in real social situations. That is why, foreign language learning is realised through exercises, which include active participation in teaching process. Then the question is: If active participation of students in foreign language learning is a kind of prerequisite, how come that we speak about activating approaches in the field of foreign language didactics?
It can be concluded that activating approaches are those that stimulate students´ learning through active participation and activation of cognitive processes, not only through mere reproduction of given rules. Another feature of activating approaches is that the major activity should be on the part of the learner, whereas the teacher has the role of a manager. He/she manages the teaching/learning process, supporting the student when it is necessary [3, p.220-300].

Inductive approach towards language structures. Students induce rules on the basis of operations with language material. This technique is implemented when acquiring grammatical rules. The main idea behind is that the student will familiarize himself/herself with the text, and then explicit dictation of rules occurs. On the basis of a given text, the student formulates a rule. Then this rule is being verified by means of grammatical exercises taken from course book. In the third part, students think about other potential uses of this rule. The fourth part is a stage when the student is asked to apply grammatical rule within a new language material.

Exploratory approach towards lexis acquisition: to know the meaning of words from the context, creative ordering of lexical subsystems.

Activating task is also obvious in case of students´ predictions, when structuring the text. In this way, students are searching for right words that lead them to a more careful reading and comparison of their own expectations against a given text.

Simulation technique to develop productive communicative skills and strategies: simulation of authentic communicative situations and intentions, very often in the form of role plays. Authenticity of communicative situations and creative use of linguistic knowledge is dependent upon the extent to which referential frame, structure and content are planned in advance. On the contrary to artificially invented communicative situations, simulations are such techniques which students can personally relate to, as the result of their previous personal experiences. An example of simulation can be the following one: Friends want to plan and prepare a birthday party. What do they need for that party? Who is going to bring this and that? What should be the programme like? Who will be invited? What should be taken into consideration (noise, neighbours) [4, p.22-90].
Interactive approach towards the solution of complex tasks. Notion interactive means that students are led to complex language behaviour. When solving such tasks, students have to make use of a variety of language knowledge, communicative skills and communicative competence. Communicative situation, which students find themselves in, consists of more steps that need to be taken within a group work. In didactics of technical language, interactive approach is implemented when searching for decisions (Bolten 1997, 6). Widely used and spread example of interactive teaching are case studies and role plays, aimed at the field of business. Due to their level of difficulty, business role plays are recommended for more advanced language learners.

Project work to introduce real outside world to the process of teaching; information on culture with subsequent creation of communicative performances.
Interactive approach can be perceived as an umbrella term for all instances of project work. However, when dealing with interactive tasks, a wide spectrum of speech acts performed within group work can be included here. On the other hand, project work is aimed at incorporating a piece of professional reality into foreign language teaching/learning, simultaneously improving communicative strategies and building vocabulary [5, p.78-130].
Contrastive approach to understand intercultural differences: to develop the ability to decipher social connotations of verbal and non-verbal behaviour, when being involved in a communication with foreigner, to train sensitive and adequate reaction to it.
To develop and improve this ability, it is strongly recommended to adopt contrastive approach, where students interpret a particular communicative behaviour on the basis of their own cultural consciousness. The ability to react appropriately is extremely important during business negotiations among partners, coming from various cultural backgrounds. Our point of departure is the fact that each country within Europe has its own cultural heritage as a result of its own historical development. Student analyses intercultural communication on a video, deciphers social signals being included there, and he/she considers possible ways of adequate reaction to the communication that is on the video, so that misinterpretation of communicative intention does not occur [6, p.45-120]. 
Activating and motivational methods might be time-consuming sometimes, but the result will be more effective approach to studying, where it is far better to experience new phenomenon once, rather than hear it twice. The final goal of any language instruction should be the development of communicative competence. However, each country has its own spectrum of conventions and habits that determine the flow of communication. Language output is to a great extent a social behaviour. When studying foreign language, students should be instructed to increase their cultural consciousness, they should be aware of cultural differences between mother tongue and target language cultures, and they should understand psychological aspects of communication. The aim of language education is a target language user who has developed his/her language competence in all its respects, including cultural sub-competence. In other words, language teachers have to develop communicative competence of their students, and they should also shape their personality and social behaviour as part of intercultural competence.
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