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INTERNATIONALIZATION AND GLOBALIZATION AS TRENDS IN GLOBAL HIGHER EDUCATION

Globalization, a key reality in the 21st century, has already profoundly influencedhigher education. We define globalization as the reality shaped by an increasinglyintegrated world economy, new information and communications technology (ICT),the emergence of an international knowledge network, the role of the Englishlanguage, and other forces beyond the control of academic institutions.
Internationalization is defined as the variety of policies and programs that universitiesand governments implement to respond to globalization. These typically includesending students to study abroad, setting up a branch campus overseas, or engagingin some type of inter-institutional partnership.
Universities have always been affected by international trends and to a certain degreeoperated within a broader international community of academic institutions, scholars,and research. Yet, 21st century realities have magnified the importance of the globalcontext. The rise of English as the dominant language of scientific communication isunprecedented since Latin dominated the academy in medieval Europe. Informationand communications technologies have created a universal means of instantaneouscontact and simplified scientific communication. At the same time, these changes have helped to concentrate ownership of publishers, databases, and other key resources inthe hands of the strongest universities and some multinational companies, locatedalmost exclusively in the developed world.
Although closely related and frequently used interchangeably, the terms globalization andinternationalization in higher education refer to two distinct phenomena. Globalization typically makes reference to “the broad economic, technological, and scientific trends thatdirectly affect higher education and are largely inevitable in the contemporary world.”
Internationalization, on the other hand, has more to do with the “specific policies andprograms undertaken by governments, academic systems and institutions, and evenindividual departments to deal with globalization” [1, p. 123].
A give and take between globalization and internationalization has been evident tomany higher education observers, but one of the key distinctions between the twoconcepts is the notion of control. Globalization and its effects are beyond the controlof any one actor or set of actors. Internationalization, however, can be seen as astrategy for societies and institutions to respond to the many demands placed uponthem by globalization and as a way for higher education to prepare individuals forengagement in a globalized world. Indeed, internationalization has been conceived in many quarters as a necessary “process of integrating an international, intercultural, orglobal dimension in the purpose, functions, or delivery of postsecondary education” [2, p. 2]. This process consists largely of two main spheres of action,commonly characterized as “internationalization at home” and “internationalization abroad” [3].
Internationalization at home typically consists of strategies and approaches designed toinject an international dimension into the home campus experience-for example, byincluding global and comparative perspectives in the curriculum or recruiting internationalstudents, scholars, and faculty and leveraging their presence on campus.
Internationalization abroad, on the other hand, calls for an institution to project itself andits stakeholders out in the world. Key examples include sending students to study abroad,setting up a branch campus overseas, or engaging in an interinstitutional partnership.
Beyond the umbrella concepts of internationalization and globalization, a variety ofother terms are used-such as, the international dimension, international education,international programming, international and/or interinstitutional cooperation,international partnerships, cross-border education, borderless education, andregionalization. The varied terminology refers to the breadth of experiences in thisarea and to the distinctive approaches to internationalization taken by different highereducation systems and institutions around the world.
The internationalization of higher education is notable for the multiple ways in whichit has manifested itself around the world. Although each local, national, and regionalcontext presents unique characteristics, several broad trends can be identifiedglobally. These developments include mobility of people, programs, and institutions;the rising prominence of collaborative research; evolving curricula as well asapproaches to teaching and learning; an increasingly heightened sense of theinterconnectedness of the higher education enterprise across the globe; and thegrowing pervasiveness of the phenomenon of internationalization across institutionsand broader systems of higher education.
The mobility of students and scholars has characterized the university since its earliestdays in medieval Europe. In the last decade, however, the numbers of studentsstudying outside their home countries have increased exponentially. Although dataare difficult to obtain and verify, UNESCO estimates that in 2007 there were morethan 2.8 million internationally mobile students, an increase of some 53 percent overthe estimated figure of 1.8 million in 2000. By 2025, research undertaken for IDP PtyLtd in Australia suggests that roughly 7.2 million students may be pursuing somehigher education internationally, an increase of 188 percent over the 2006 UNESCOestimate [4]. In some parts of the world, international studentmobility has become a central issue in higher education. For example, a recent studyon the impact of the ERASMUS student-mobility program, launched in 1987, indicatesthat the initiative "has had a leading role in internationalization policies in highereducation at national, European and international levels” [5, p. 4], and affected a wide range of other policies and practices in Europeanhigher education.
No less important but harder to track and comprehend are the mobility trends ofacademics-researchers, scholars, and teaching staff-who spend some period of timeworking outside of their home countries. The burgeoning number of internationalagreements between tertiary institutions often includes long- and short-term facultyexchange components. International scholarship and fellowship programs, along withother collaborative projects, move countless numbers of scholars around the globeeach year to conduct research abroad, while professional and scholarly meetings andconferences keep many academics on the move abroad. In some cases, academicsuperstars have been actively recruited from one country to another in an attempt toshore up prestige and academic output in the receiving institutions, while severe humanresourcecrises have resulted from the large-scale flight of academics (commonly knownas “brain drain”) from poorer and less stable countries (notably in sub-Saharan Africa)to more welcoming and resource-rich environments in the North.
International mobility has not been limited to people; the last decade has seen averitable explosion in numbers of programs and institutions that are operatinginternationally. It is extremely difficult to gauge the exact number of overseasoperations, given the many different manifestations of cross border provision.
The effects of internationalization on higher education can also be seen in the waythat the core activities of universities, specifically teaching and research, have beenshifting in recent years. The demands of the global knowledge society have placedpressure on higher education to focus more heavily on particular kinds of activities,approaches, and outcomes. Research production in key areas-such as informationtechnology and the life sciences-has risen on national development agendas and forthe prestige of individual institutions, and has therefore become a very high priorityfor many universities around the world. Much of the world’s best research can onlybe carried out through international collaborative efforts, given the size andcomplexity of the issues and/or the cost of materials and the investments of time andpersonnel needed to carry studies through to completion.
Meanwhile, global business trends have put a premium on producing youngprofessionals with particular kinds of credentials and skills. The best example of thismay be the American-style MBA degree, which is now offered in countless countriesaround the world. At the same time, an arguably global interest in developingstudents who are skilled communicators, effective critical thinkers, dynamic problemsolvers, and productive team members in diverse (increasingly international andintercultural) environments is changing the way that teachers teach and students learnin many contexts, as well as the specific content to which students are exposed.
Recent debates on the role of humanities and the liberal arts in East Asia, for example,provide a good example of shifting or expanding curricular considerations in light ofglobalization and internationalization [6, 2008].
The last 10 years have clearly witnessed a profound and deepening sense ofinterconnectedness within the higher education enterprise across the globe.Universities, the knowledge they produce, the academics they employ, and thestudents they graduate are directly and intimately connected to the global knowledgeeconomy. What happens in institutions and systems in one part of the world haseffects far beyond the immediate environment. The international ranking exercisesthat have taken on such prominence in the last decade are a prime example of howuniversities no longer operate in a vacuum, nor even simply a local or nationalcontext, but instead sit to a great degree on a world stage.
At the institutional level, internationalization can be perceived in the way that largenumbers of universities have adopted expanded missions, in many cases embracingservice to a community that extends beyond local and national boundaries and aimingto produce “global citizens” with “global competencies.” The establishment ofinternational program and support offices, and the designation of staff time for thesekinds of activities, has also become extremely commonplace in tertiary institutionsacross the globe.
Internationalization has also reached prominence at regional and international levels.The Bologna process and Lisbon strategy in Europe are the clearest examples ofinternational engagement at this level, with the Bologna process drawing more than40 countries into a “European higher education area.” It is hoped that the Europeanhigher education area (EHEA) will achieve a common, Europe-wide framework ofunderstanding around tertiary education and lifelong learning, with significant crossborderintelligibility of degrees and qualifications, and a high level of quality,attractiveness, and competitiveness on a global scale [7].Indeed, the regional focus in Europe appears to have served as the key point ofreference for regionalization efforts elsewhere in the world.
The forces of globalization have exerted an enormous influence over highereducation in the last decade, and internationalization has emerged as the primaryresponse to this phenomenon. Barring major unforeseen developments that wouldderail current trends, the international dimension in higher education appears to behere to stay and will likely continue to rise in prominence on the agendas of individualinstitutions and national and regional systems of tertiary education around the world.
Internationalization presents many new and exciting opportunities for cooperationwithin the academic enterprise and can be a powerful tool for the enhancement ofquality and the insertion of innovation across many dimensions. At the same time,many significant risks and challenges must be faced in a costly, fast-paced, competitiveglobal higher education environment. As with many other aspects of higher education,the phenomenon is playing out against a backdrop of inherent inequity around theworld. The need to understand and harness the benefits of internationalization, whileminimizing the risks and costs, is of central importance moving forward.
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