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Comprehension is the goal of all communication. In the expressive language modes of speaking and writing, comprehension means understanding the message well enough to compose it clearly. In the receptive language modes of listening and reading, comprehension means interpreting the message accurately enough to understand its meaning. Reading is a complex process of language actively. As it is closely connected with the comprehension of what is read, reading is a complicated intellectual work. It requires the ability on the part of the reader to carry out a number of mental operations: analysis, synthesis induction, deduction, comparison. (G. V. Rogova. !975)[1. p.36]
Comprehension instruction consists of what teachers say and do to help students comprehend subject – matter concepts. All instructions should actively engage teachers and students in communicating about subject matter, in providing in scaffold of concepts for students, helping them internalize new knowledge or modify old knowledge. The goal of instruction is to support students in developing their own conceptions and independent thinking in a content area.
This article presents ideas for comprehension instruction. It describes goals for instruction, reviewing key elements of what it means to comprehend in a subject matter area. Next, it explains several different ways to plan lessons in which comprehension is the focus. Finally, a complete lesson involving instruction is described and illustrated.  Encouraging students to be meaning - makers rather than answers – gives requires an entirely different perspective to instruction, what has been called a cognitive approach (Roehler and Duffy, 1989). The term “cognitive” was chosen to represent the concept that comprehension and learning occur only when students’ minds are actively engaged. Rohler and Duffy (1989) describe four actions teachers take when they adopt a cognitive approach to comprehension instruction:
1. Plan. Teachers review instructional materials in light of their own knowledge, create alternative ways for comprehending subject – matter concepts, and tailor activities to both the general specific characteristics of their students.
2. Motivate. Teachers initiate, sustain and direct students’ motivation. This includes setting expectations, developing conscious awareness in students for how they are learning.
3. Provide information. Teachers explain and model the content and the processes they want students to learn. 
4. Mediate. Teachers ask questions and gradually transfer responsibility for learning to students.[2.p.130]
Note how teacher questions and student responses are also part of this approach. The emphasis here, however, is on purposeful learning stemming from thoughtful planning and teaching decisions. At every step of the way, students their understanding and motivation are primary concerns. 
Planning for instruction
In the past ten years researchers from linguistics, educational psychology, teacher education, and different subject matter areas have developed and evaluated many techniques for helping students comprehend more effectively. 
Pre – reading. Pre – reading as an a aspect of comprehension instruction, involves preparing students for what they are about to read. When teachers and students engage in meaningful pre reading instruction, students develop clear purposes for learning and their comprehension is enhanced. Pre reading includes: drawing out or providing prior knowledge about content and process, motivating students, and teaching important vocabulary. 
Previewing. Previewing is the method of building interest and prior knowledge before students read. Previewing helps students improve not only their comprehension but also their attitudes toward expository (Graves and Prenn, 1984) as well as narrative kinds of text. Previewing works best when a direct approach to instruction is necessary for example, when a teacher has determined ahead of time that student luck knowledge or motivation concerning the concepts or processes in a upcoming lesson. [3.p.56]
The PreP Plan is another way to build interest and prior knowledge within a lesson devoted to comprehension (Langer, 1982). PreP stands for three kinds of questions teachers ask sequentially early in a lesson: (1) Prior knowledge ( asking questions about initial associations and impressions), (2) Reflection (asking questions to refine what students know), and (3) Prerequisite knowledge ( asking questions to get students ready to read, elaborating upon previous responses and making predictions about what they will read). In contrast to previewing, which works best when students know relatively little about a lesson topic, PreP works best when teachers have determined ahead of time that students know somewhat more about what they are going to learn. PreP is geared toward in indirect approach to instruction.[4.p.87]
 	PreP is used for both instruction and pre – assessment. Instructionally, PreP serves as a way to develop central concepts, that is, concepts students must identify in order to comprehend the content objective of a lesson. Previewing and the PreP plan are both good ways to work with students’ prior knowledge while preparing them for reading and comprehending. Each technique, however, relies on a different set of assumptions about the quantity and quality of prior knowledge that students already possess. Previewing is effective when students know very little about the concepts in a lesson, while the PreP plan works when students know relatively more.[5.p.308]
Levels of comprehension
Levels of comprehension guides for levels of comprehension (Herber, 1978), also referred to as three – level – guides, are effective for developing content concepts. Three level guides consist of declarative statements written to conform to the comprehension emphasized at each of three levels: literal, interpretive, and applied. Literal statements reflect explicit text information. Interpretive statements focus on implicit text information. Applied statements emphasize beyond – text comprehension, combining information from the text what knowledge from across the curriculum or from outside world. There are several purposes behind the construction and use of three - level guide. One purpose is to separate different types of comprehension to allow students to gain experience with one comprehension process a time. The idea behind separating the levels is to build awareness of the different types of comprehension so that students can succeed in other types of situations, such as when teachers ask questions that reflect all three levels. Question – answer – relationships, known as QARs (Raphael, 1984), can also be incorporated into a guided reading approach for sensitizing students to differences in types of questions. (for example, asking for facts versus asking for reasons) and in the answers required. QARs do explicitly what three level guides do implicitly: guide students to facts, concepts, and principles, while heightening students’ awareness of different comprehension processes. The greatest advantage of QARs is that technique helps students understand how different types of questions really require different types of information from the text and from their own knowledge. In addition, teachers can use QAR categories to show students the difference between poor questions and good questons. (for example, “what is a good right – there question?” “what is a lousy think – and – search question?”). Experiences with QARs can help students begin to think about the kinds of questions that might be asked on an upcoming assignment. The emphasis on QARs needs to be more extensive if students are younger ( elementary grades ) and can be less extensive if students are older ( middle and high school). Training for a week, with periodic reinforcement, is effective with younger students. Brief ( ten minute) sessions at the beginning of a lesson from time to time are sufficient to sensitize older students to QARs.[ 6.p.28, 5]
It is also important to reflect on the balance among different questions types asked during each lesson. Too many right – there questions good indicate an overemphasis on facts at the expense of what students know. Finally, teachers should reflect on the extend to which questions throughout a lesson build comfortably on one another ( for example, how specific think – and – search questions relate to right there questions posed earlier ). To make sure questions are consistent, get into the habit of thinking about a content objective for each lesson involving QARs. It is easier to monitor the links from one question to the next when a coherent focus on content concepts has been established. Students stand a better chance of developing an awareness of the processes underlying QARs when teachers are careful about how _ and in what logical sequence _ they ask questions.
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