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STRATEGIES FOR DEVELOPING LISTENING SKILLS

Listeners use metacognitive, cognitive and socio-affective strategies to facilitate comprehension and to make their learning more effective. Metacognitive strategies are important because they oversee, regulate or direct the language learning process. Cognitive strategies manipulate the material to be learned or apply a specific technique to a listening task. Socio-affective strategies describe the techniques listeners use to collaborate with others, to verify understanding or to lower anxiety. Research shows that skilled listeners use more metacognitive strategies than their less-skilled counterparts [3;5].When listeners know how to analyze the requirements of a listening task; activate the appropriate listening processes required; make appropriate predictions; monitor their comprehension; and evaluate the success of their approach, they are using metacognitive knowledge for successful listening comprehension. This is critical to the development of self-regulated learning [9]. 
[2]Notes a gap between the interests of listening researchers and classroom practitioners in that classroom materials do very little to develop metacognitive knowledge through raising learners' consciousness of listening processes. It is imperative to teach students how to listen. This shifts the emphasis of listening practice from product to process and the responsibility of learning from the teacher to the student, thereby helping students become self-regulated learners.
The following pedagogical sequence [7] can develop an awareness of the process of listening and help students acquire the metacognitive knowledge critical to success in listening comprehension. A pedagogical sequence for development of two-way listening skills used largely in interaction with another speaker can be found in [4] or [6].
Pre-listening activities help students make decisions about what to listen for and, subsequently, to focus attention on meaning while listening. During this critical phase of the listening process, teachers prepare students for what they will hear and what they are expected to do. First, students need to bring to consciousness their knowledge of the topic, their knowledge of how information is organized in different texts and any relevant cultural information. Second, a purpose for listening must be established so that students know the specific information they need to listen for and/or the degree of detail required. Using all the available information, students can make predictions to anticipate what they might hear.
During the listening activity itself, students monitor their comprehension and make decisions about strategy use. Students need to evaluate continually what they comprehend and check: consistency with their predictions, and internal consistency; i.e., the ongoing interpretation of the oral text or interaction.
Teacher intervention during this phase is virtually impossible because of the ephemeral nature of listening. Periodic practice in decision-making skills and strategy use can sharpen inference skills and help students to monitor more effectively.
Students need to evaluate the results of decisions made during a listening task. The teacher can encourage self-evaluation and reflection by asking students to assess the effectiveness of strategies used. Group or class discussions on the approach taken by different students can also stimulate reflection and worthwhile evaluation. Students are encouraged to share individual routes leading to success; e.g., how someone guessed the meaning of a certain word or how someone modified a particular strategy. 
In order to help students consciously focus on planning, monitoring and evaluation before and after the completion of listening tasks, teachers can develop performance checklists [7; 8].Instruments such as these help students prepare for a listening task and evaluate their performance.Foreign language listening competence is a complex skill that needs to be developed consciously. It can best be developed with practice when students reflect on the process of listening without the threat of evaluation. Using listening activities to only test comprehension leads to anxiety which debilitates the development of metacognitive strategies. Strategy use positively influences self-concept, attitudes, about learning and attributional beliefs about personal control [1]. Guiding students through the process of listening not only provides them with the knowledge by which they can successfully complete a listening task; it also motivates them and puts them in control of their learning [8].
Writing skill, besides its cognitive process, requires mechanical attempts to initiate it, so children need to be cognitively and physically prepared to embrace this skill at school age. Oral/aural (listening and speaking) skills construct learning bricks and mortar to build writing systems upon far sooner than reading skill. Secondary language skills, reading and writing, rely highly on the primary language skills, speaking and listening. The reasons are language acquisition begins with aural development at birth and oral at 12–18 months and reading orientation initiates at 60–84 months old and writing instruction at school age. As aural/oral skills have already been the central focus of childhood, the writing instruction begins during school period. Very recently, a study conducted by shows that the foundation of receptive (reading) and expressive (writing) skills is built upon aural and oral skills. They argue that written language skills hardly develop without realizing the infrastructure of a language—the sounds. They conclude that listening ability strongly influences speaking, reading, and writing ability. Contrary to this idea, argued that a distinction is drawn between oral and written language but is not adequate nor is sufficiently documented between receptive language (processing language input) and expressive language (producing language output). However, some researchers attribute poor listening to (a) inadequate attention to the auditory information, (b) inappropriate listening situations: distractions and noises, (c) difficulty to distinguish speech sounds, and (d) incompetence in recalling phonemes and manipulating them explicitly. Instruction of auditory skill contributes to the process of decoding of graphic images or sounds effectively because it is a sound giving meaning to the letter and graphic image.
The correlation between oral language development and writing is congruent. Returning to the relationship between listening and writing skills, argued that the theory of efficient writing relies on the structure of oral language development. Shanahan emphasizes that writing depends highly on linguistic perspectives such as phonological awareness, lexicons, morphemes, syntactic structures, discourse organizations, and pragmatics. Similarly, point out that aural/oral language instruction improves the acquisition of phonological-orthographic mapping underlying spelling systems in that explicit strategy implication leads to learning consciousness and awareness. 
This review of the research argues that limited evidence has been found in assessing the relationship between listening and other communicative macro skills in first language, at large and various listening effectiveness in second/foreign language learning, in particular. The paper also demonstrates that there are inadequate investigations focusing on the contributions of listening skill in the development of other language skills.
Practice might be especially important in active listening, which few people, native or nonnative speakers, really know how to do, as we are used to either sitting quietly while a speaker finishes his speech (or diatribe, if he or she is angry), or interrupting, when we think he or she is wrong, or sitting and planning what we will say in response, etc. Active listening takes practice, but is worth it in terms of improved listening skills and relationships.
This review of the research argues that limited evidence has been found in assessing the relationship between listening and other communicative macroskills in first language, at large and various listening effectiveness in second/foreign language learning, in particular. The paper also demonstrates that there are inadequate investigations focusing on the contributions of listening skill in the development of other language skills. 
Afterward, having created these composite IELTS discrete and overall scores, I followed a correlation design to measure the relationship among communicative macroskills: listening, speaking, reading, and writing all together.
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